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Abstract

This article examines the peculiarities and challenges of adapting foreign educational experiences
to national education systems. The study analyzes the theoretical foundations of educational
borrowing, explores successful cases of adaptation from various countries, and identifies key
factors that influence the effectiveness of implementing foreign practices in local contexts. The
research emphasizes the importance of considering cultural, socio-economic, and institutional
factors when transferring educational innovations. The article proposes a framework for
systematic adaptation that balances international best practices with national educational priorities
and traditions. The findings suggest that successful adaptation requires careful contextualization,
stakeholder engagement, and gradual implementation rather than direct transplantation of foreign
models.
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In the era of globalization, countries increasingly look beyond their borders for solutions
to educational challenges. The transfer of educational practices from one national context to
another has become a common phenomenon in educational policy-making. However, the process
of adapting foreign educational experiences to national education systems is complex and
multifaceted, requiring careful consideration of numerous factors that influence implementation
success. The significance of this topic stems from the growing recognition that direct
transplantation of educational models from one country to another rarely succeeds without
substantial modification.

Educational systems are deeply embedded in their cultural, historical, and socio-economic
contexts, making adaptation a crucial consideration rather than mere adoption. Understanding the
peculiarities of this adaptation process is essential for policymakers, educators, and researchers
engaged in educational reform initiatives. This article aims to explore the theoretical foundations
of educational borrowing, examine practical challenges in adaptation processes, and provide
insights into successful strategies for integrating foreign educational experiences into national
systems. The globalization of education has created unprecedented opportunities for international
learning and exchange, yet it has also revealed the limitations of assuming that successful
practices in one context will automatically transfer to another.

The concept of educational borrowing has been extensively discussed in comparative
education literature. Steiner-Khamsi argues that educational transfer is not a neutral technical
process but rather a political one, influenced by power dynamics and policy discourse. Phillips
and Ochs developed a comprehensive framework for understanding educational policy
borrowing, identifying four stages: impulses and attractions, decision-making, implementation,
and internalization. Their work has been instrumental in helping researchers and policymakers
understand the complex journey that educational ideas take as they move across borders.
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Schriewer introduced the concept of "externalization” in educational reform, suggesting
that references to foreign models often serve rhetorical purposes in domestic policy debates. This
perspective highlights that the appeal to international experiences may be strategic rather than
purely pragmatic. Recent studies by Waldow and Takayama emphasize the importance of cultural
compatibility in educational transfer. They argue that successful adaptation requires
understanding the deep cultural assumptions underlying educational practices in both the source
and recipient countries. These scholars have demonstrated that what appears to be a
straightforward technical transfer is actually a complex process of cultural translation and
negotiation.

The adaptation of foreign educational experiences can be conceptualized through
several theoretical lenses that help us understand the complexity of the process. Cultural
Historical Activity Theory suggests that educational practices are mediated by cultural tools and
historical traditions. When transferring practices across borders, these mediating factors must be
carefully considered and potentially reconstructed. This theory emphasizes that human activity,
including teaching and learning, cannot be understood in isolation from the cultural and historical
contexts in which it occurs.

Institutional Theory posits that educational organizations operate within institutionalized
environments that shape their structures and practices. Foreign educational models must align
with or transform existing institutional norms to be successfully implemented. This perspective
helps explain why seemingly rational educational innovations often face resistance, as they may
challenge deeply embedded institutional logics and taken-for-granted assumptions about how
education should work. Diffusion of Innovation Theory provides insights into how new practices
spread and are adopted. According to Rogers, the characteristics of an innovation, including
relative advantage, compatibility, complexity, trialability, and observability, significantly
influence adoption rates.

These theoretical frameworks collectively suggest that successful adaptation requires attention to
multiple dimensions simultaneously. Cultural compatibility, institutional alignment, and
innovation characteristics must all be considered together rather than in isolation. The interaction
between these factors creates unique challenges and opportunities in each adaptation context,
making it impossible to develop a simple universal formula for successful educational transfer.
Understanding these theoretical perspectives helps policymakers and educators anticipate
potential challenges and design more effective adaptation strategies.

One of the most significant peculiarities in adapting foreign educational experiences is ensuring
cultural compatibility. Educational practices reflect underlying cultural values, beliefs about
learning, and social norms that are often invisible to those who grow up within a particular system.
For instance, student-centered pedagogies prevalent in Western education systems may conflict
with teacher-centered traditions in cultures that emphasize hierarchical relationships and respect
for authority. The concept of individualism versus collectivism significantly affects pedagogical
approaches. Countries with collectivist cultures may need to substantially modify individualistic
learning approaches to align with local values emphasizing group harmony and collective
achievement.

Cultural values shape not only what is taught but how teaching and learning occur in classrooms.
Attitudes toward questioning authority, expressing individual opinions, engaging in debate, and
challenging established knowledge vary significantly across cultures. What is considered
appropriate student behavior in one context may be seen as disrespectful or inappropriate in
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another. Similarly, expectations about teacher roles, ranging from knowledge transmitter to
learning facilitator, differ based on cultural conceptions of authority, expertise, and the nature of
knowledge itself. The relationship between schools and families is also culturally constructed,
with some societies viewing education as primarily the school's responsibility while others expect
extensive parental involvement.

Language patterns embedded in educational practices reflect deeper cultural assumptions about
communication and knowledge. The Socratic method of questioning, for example, assumes that
knowledge can be constructed through dialogue and that challenging ideas strengthens
understanding. This approach may not align with cultural traditions that view knowledge as
something to be received from authoritative sources rather than collectively constructed. Even
seemingly simple instructional techniques like think-pair-share or classroom discussions require
cultural assumptions about individual voice, peer interaction, and the appropriateness of multiple
perspectives on a single question.

National education systems operate within specific legal and regulatory frameworks that
may facilitate or constrain the adoption of foreign practices. Borrowed innovations must be
compatible with existing legislation regarding curriculum standards, assessment requirements,
teacher qualifications, and school governance structures. In some cases, successful adaptation
may require legal reforms, which adds complexity and extends implementation timelines.
Policymakers must navigate bureaucratic processes and build consensus for necessary regulatory
changes. The legal framework establishes not only what is permissible but also creates incentives
and constraints that shape how schools and teachers operate.

The success of any educational innovation depends heavily on teacher capacity and
willingness to implement new practices. Foreign educational approaches often assume certain
levels of teacher preparation, autonomy, and professional development that may not exist in the
recipient context. Professional culture among teachers, including norms about collaboration,
experimentation, and continuous learning, varies significantly across countries. Adaptation
strategies must include comprehensive teacher training and ongoing support systems tailored to
local professional contexts. Teachers are not simply implementers of educational policies but
active interpreters who shape how practices work in actual classrooms.

Creating hybrid models that combine foreign innovations with existing local practices often
proves more successful than wholesale replacement. Hybrid approaches respect existing strengths
in national systems while incorporating beneficial elements from abroad. This strategy reduces
resistance and leverages familiar structures while introducing innovation. Hybrid models
acknowledge that existing systems developed for good reasons and often contain valuable features
worth preserving. Rather than viewing foreign and local practices as competing alternatives, the
hybrid approach seeks complementarity, combining the best of both worlds.

Hybrid models can take various forms depending on the innovation being adapted. They
might involve combining pedagogical approaches, such as integrating student-centered activities
within a more traditional teacher-directed framework. They might blend assessment methods,
combining standardized testing with portfolio-based assessment. They might merge
organizational structures, incorporating elements of decentralized decision-making within
centralized systems. The specific form of hybridization should emerge from thoughtful
consideration of what will work best in the local context rather than following any predetermined
formula.
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The adaptation of foreign educational experiences to national education systems is a
complex process requiring careful attention to cultural, socio-economic, institutional, and
pedagogical factors. Successful adaptation is not simply a matter of importing best practices but
rather involves sophisticated contextualization that preserves core principles while modifying
implementation to fit local realities.

Key findings from this analysis include: the critical importance of cultural compatibility;
the necessity of stakeholder engagement throughout the adaptation process; the value of pilot
programs and gradual scaling; the effectiveness of hybrid models that combine foreign
innovations with local strengths; and the essential role of sustained capacity building.

Countries seeking to learn from foreign educational experiences should approach
adaptation systematically, with realistic expectations about timeframes and challenges. Rather
than seeking quick fixes or wholesale transplantation of foreign models, educational leaders
should invest in building capacity for thoughtful, evidence-based adaptation that respects both
international insights and national contexts.

Future research should focus on longitudinal studies of adaptation processes,
comparative analyses of successful and unsuccessful adaptation efforts, and deeper exploration
of the mechanisms through which context influences implementation outcomes. Such research
will enhance our understanding of educational transfer and improve the effectiveness of
international educational cooperation. Ultimately, the goal of adapting foreign educational
experiences should not be convergence toward a single global educational model but rather
mutual learning that enables each nation to develop educational systems responsive to its unique
needs, values, and aspirations while benefiting from the collective wisdom of the international
educational community.
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